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Curriculum Policy – including teaching and learning 
At Gateway School we believe in the concept of lifelong learning and the notion that learning should be a rewarding and enjoyable experience for everyone. Through our teaching we equip children with the skills, knowledge and understanding to be able to make informed choices about the important things in their lives. We believe that appropriate teaching and learning experiences help children to lead happy and rewarding lives.

Aims and Objectives

· To promote high quality teaching and learning

· To raise standards by ensuring consistency and continuity of teaching and learning

· To ensure all children are included, motivated and engaged by their learning

· To promote high quality learning experiences that focus on the development of understanding
Effective Learning
Active learning

Effective learning is an active process – a product of doing rather than receiving. We use a range of strategies to ensure that children engage with whole class teaching and learning. These include:
· Targeted questioning – to raise the attention levels of children, assess understanding, extend thinking and differentiate.
· Posing questions before asking a particular pupil for a response – if you call on a pupil before posing the question, the rest of the class is less likely to listen to the question or formulate a response

· Talk partners – at specific points children turn to the person next to them and share an experience, generate an idea, ask and answer questions or reflect on what they have just learnt. 
· ‘Thinking time’ – we give children time to answer questions. When a child is struggling we scaffold their response by moving on and asking a similar question of another child and then returning to the original child.  

·  ‘Show me’ boards
· Talk tokens – individual children hold a laminated talk token card and a white board pen. Each time they contribute they cross off a token. The aim is to use up all the tokens in one lesson. 

· Response frames – these provide a skeleton on which to hang ideas – e.g. sentence starters, vocabulary to include, sorting mats and questions to answer.
· Question generation – before watching a video we pose questions or ask the children to work out questions they would find answers to.
· Listening frames – we guide children’s listening by giving them headings to help them listen systematically.

· Focus on key words – we ask the children to count on their fingers or record on show me boards each time they hear key words. Different groups of children listen for different words. 

· Picture this – we ask children to make a picture in their heads as they listen (visualize). 
· Hands on experience – e.g. ‘real’ objects to handle/ sort/ use
· Statement games – the children are given a number of statements which they must group in some way. The task can be made more sophisticated by asking the children to decide if a statement is justifiable with reference to text or video evidence
· Support access to challenging texts with prior exposure for less able children 
The interactive white board
· The interactive white board is a potentially powerful tool to learning. We acknowledge that it most effective when used in conjunction with strategies and applications that promote pupil engagement and interaction.  
A range of learning styles

We acknowledge that people learn in different ways, and recognize the need to develop strategies that allow all children to learn in ways that best suit them.

We offer a range of learning opportunities. These include:

· Investigating and problem solving

· Use of props/ ‘real’ objects to scaffold learning

· Research and finding out

· Group work

· Pair work

· Independent work

· Whole-class work

· Asking and answering questions

· Use of ICT

· Building learning from experience

· Fieldwork and visits to places of educational interest

· Watching video and responding to recorded material

· Drama, debates, role plays and oral presentations

· Designing and making things

· Participating in physical activity

· Working towards and end goal

Group Talk

We recognize the value of group talk in extending understanding and developing higher levels of thinking. In order to help the children communicate more effectively within a group, we establish appropriate behaviors at the start of each new academic year. KS2 deliver the 5 lessons outlined in our ‘Group Talk’ resource.  KS1 to modify and use the publication ‘Talk Box: Speaking and Listening Activities for Learning at Key Stage 1’.
On completion, rules for group talk are displayed in the classroom for teachers and children to refer to. 
Pupil self evaluation

We encourage children to take responsibility for their own learning, to be involved as far as possible in reviewing the way they learn, and reflecting on how they learn – what helps them to learn, and what makes it difficult for them to learn.  We encourage pupil self evaluation by:
· Sharing a lessons learning intention and displaying the success criteria 
· Making reference to the ‘Could, Should, Must’ layered writing targets when ever children write. Targets are displayed prominently in the classroom and are updated regularly.
· Pupils assessing their own learning through the use of color coded ‘traffic lights’ or smiley faces or thumbs up/down.
· Prompting pupils to consider whether they have met the success criteria – underlining the evidence in their work
· ‘Highlight marking’ and providing a ‘closing the gap’ writing prompt

· Providing opportunities for pupils to self and partner mark

· Encouraging children to discuss their learning – (Ref. Shirley Clarke discussion prompts)
The school learning environment

We believe that a stimulating environment sets the climate for learning and can support the learning process. 

· We change our displays regularly, so that the classroom and corridors reflects the topics currently studied by the children.

· We ensure that all children have the opportunity to display their best work at some point during the year.
· Foundation stage and KS1 classrooms have role-play areas.

· Displays often serve as learning prompts for children – word lists, high frequency words, connectives, number lines, time lines number squares, clocks etc. 

· The classroom environment reflects a multi-cultural content. 
· All classrooms have an attractive and tempting reading area.
Effective Teaching
When teaching we focus on motivating children and building on their skills, knowledge and understanding of the curriculum, so that they reach the highest level of personal achievement.
Important elements are:
Assessment for learning 

Teachers make ongoing assessments both through tests and teacher assessments throughout the year. This information is used to identify ‘target children’ for intervention and support and help plan lessons. Our prime focus is to develop further the knowledge and skills of all our children. We strive to ensure that all learning is appropriate and differentiated to each child’s level of ability. When planning work for children on the special needs register, we give due regard to information and targets contained in the children’s IEPs. Teachers modify and annotate planning, teaching and learning as appropriate in relation to IEPs, early stage English speakers, and needs of the gifted and talented pupils. 
Planning
We use curriculum plans based on DfES and QCA schemes of work, the National Curriculum, A Local Agreed syllabus (R.E), the EYFS and the Primary Strategy. In September, year group teams formulate a yearly overview of teaching and learning. Cross curricular links and links with other planned events in the schools calendar are exploited. At the beginning of each term (X6 a year) a medium term plan is formulated. Here the focus is on the sequence of learning over a term. There should be evidence of skills development over a period of time, skills taught in one area being applied in another and evidence of a tangible goal or outcome. Cross curricular links are exploited wherever possible. 

More detailed weekly plans are produced for mathematics, literacy and what have historically been called the PM subjects. Weekly planning meetings are held on Thursdays after school. Weekly plans state the daily learning intention and success criteria. These are the focus of whole class teaching and independent work. Success criteria are often differentiated for different groups of children. Planned guided activities in reading, writing and mathematics, state the learning intention and success criteria specific to the needs of the group. 
In addition weekly plans contain information about the tasks set, role of additional adults, key vocabulary and questions, resources needed and the way we assess children’s work. Children’s performance in PM lessons is assessed against the stated learning intention and success criteria. We apply a process of assessment by omission. 


Refer to the Literacy and Mathematics policy for subject specific guidance on planning.  
Enrichment weeks 
We hold a number of themed enrichment weeks throughout the year. These are planned for differently. There is still a strong emphasis on knowledge and skills development there is, however, a greater degree of flexibility. Enrichment weeks are seen as an opportunity to:

· Apply skills taught in specific curricular areas

· Cover an area of learning in more depth

· Broaden learning experiences

· Promote a higher level of thinking

· Make meaningful cross curricular links

· Make use of additional learning resources beyond the normal range

Positive working relationships 

We try hard to establish positive working relationships with the children. We treat them fairly and give them equal opportunity to take part in class activities. All teachers follow the school policy with regard to discipline and classroom management. We praise and reward children for good effort and, by so doing, help build positive attitudes towards school and learning in general. We insist on good order and behavior at all times. When children misbehave we follow the guidelines for sanctions as outlined in our school Behavior Policy.
Assessment for learning

Assessment exists to help the teachers to help the child. It ensures more effective learning by providing the evidence for closer matching of tasks to the child’s needs It helps us identify future planning and teaching strategies. 
We use these strategies to link assessment to better teaching and learning:
· Teachers enter performance data into SIMMS with a colleague to encourage reflection 

· Use of data from formal assessment to inform planning and targeting

· Improvement time – once a week children are given back written work which has been highlight marked and includes a ‘closing the gap’ improvement prompt. They are then allowed 10 minutes planned improvement time.
· Children have individual writing target cards. A target should be something that the child knows how to do but often forgets to do.
· Pupil progress in the EYFS is tracked using the EyeProfile, observations and parent review meetings. Judgments made feed into planning. 
· Teachers identify 5 focus pupils from each class for APP assessments in reading, writing and mathematics. Pupils’ names are clearly displayed and systems established to make easy the collection of evidence. App sheets are regularly updated and judgments used to inform teaching and learning.
Partnership teaching 

At Gateway we are committed to the notion of partnership teaching. We regard it as key to improved outcomes. We invest heavily in it and it is through partnership teaching that we secure access to the curriculum for all our children.
An effective partnership

The school acknowledges the difficulty in stipulating a particular partnership model. Partnership teaching is a fluid process and classroom teaching configurations will change and be responsive to children’s needs, the curriculum and the dynamic between the adults involve. However, when two teachers are present in the classroom, there are ways of using this fact to the full, rather than just taking turns. A successful partnership is more than 2 people doing 1 persons job. It is also school policy not to withdraw children from whole class teaching sessions. Listed below are just a few effective partnerships teaching configurations:  
· One teacher presents the basic information to the entire class, the other teacher paraphrases, clarifies, and monitors children’s learning.

· One teacher presents basic information, the other develops and asks questions to move children to higher order thinking.

· One teacher reviews basic content of a lesson while the other provides additional review (e.g. vocabulary instruction) for children who require additional work on specific components of the curriculum.
· One teacher presents while the other teacher scaffolds access to the lesson using prompts/ response frames/ questioning)

· One teacher can talk while the other writes on the board (especially effective for modeled writing)

· One teacher takes responsibility for the teaching content and the other for teaching ‘how-to’ skills so children can successfully understand and acquire the content materiel (Examples of ‘how-to’ skills include note taking, skimming and scanning to locate main ideas in the text.).
· Both teachers model partner work/role play activities.

Successful partnership teaching configurations vary, but all require prior planning and negotiation of roles. 
Monitoring, Evaluation and Review of Procedures

Monitoring and evaluation

· Our performance management cycle monitors generic teaching and learning through lesson observations in term 1, linked to Performance Management objectives and priorities highlighted on the School Improvement Plan.

· Curriculum leaders monitor teaching and learning in specific subjects through lesson observations, scrutiny of work/ plans and interviews with children. 
Review

Evidence and evaluations from the monitoring process is fed back to the SLT for review. Any necessary steps will then be taken to address identified needs e.g. through professional development.

The Role of Parents
We believe that parents have a fundamental role to play in helping children learn. We involve parents in their children’s learning by:  
· Holding year group meetings for parents at the start of the academic year to explain teaching priorities and how parents can best support their children 

· Sending a termly year group update to parents outlining the topics to be studied over the term, listing useful web based resources, and highlighting relevant places of interest where parents could take their children 
· Sending a weekly newsletter

· Ensuring the requirements of the home school agreement are met by all parties
· Parent review meets held twice a year to discuss progress and strategies for further development.
· Holding parent’s meetings in Yr 2 and Yr 6 to explain SATs information 

· Parents receive a detailed school report in July. This outlines the child’s achievement during the year, how they are achieving in relation to expectations and how they can improve and develop in the future. 

· Running workshops designed to help parents support their children’s learning (phonics workshops, FUN TOTS)
Safeguarding Children

At Gateway, we implement the Cambridgeshire Scheme of work for Personal, Social, Health and Citizenship education. This S.O.W. outlines 6 transferable skills that are taught as part of the two year rolling programme:

· Emotional Well-being

· Managing Change

· Managing Risk

· Communication and Participation

· Self-Awareness

· Relationships and Valuing Difference

These are generic skills that we all need to use every day in order to maintain relationships, be aware of ourselves and reduce risks.

There is a progression of learning objectives, enabling that the children develop these skills as they mature. These skills are taught explicitly in the first three units of each year and then transferred throughout the following units. 

Links are made between the skills taught and situations where these skills may be applied not only in the PSHCE units, but also across the curriculum and as situations arise during the school day. 

We strive to equip the children at Gateway with these skills in order that they can make their own informed choices and take action in difficult situations.
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Assessment by omission


This assumes that most of the class has fulfilled the learning intention. There is no need to write down for the bulk of the class this same information over and over again.


Make brief notes about children who did not fulfil the learning intention or fulfilled it to such an extent that they need further challenges.


Identify next steps for groups of children or the whole class.


Note absent children.


These notes should feed into the next lesson’s/ week’s planning.














7

